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newsoapers, radio, maazines end television

Al.ike, all tell the Amerien public that it L3 in trouble;

in trouble at home with corrupt and oppressive human relation-

ihips and environmental decay; in trouble abroad with a war

that has been condemned by pearly every country in the world.

Is it any wonder then, that so belabored a citizenry seizes

upon panaceas? Modern messiahs have been preaching a clatter

of imperatives: "The wonderful new...!" ''Chan e. is bad!"

"Clean up the environment!" "Eradicate drues!" "Down with

hippies!" "F.oual rights for women, mlnorities, the elderly,

the hiboies, the straights...!" "Let them qo to work!"

"Human services cannot cope." "Too much money is being soent."

"We must have Tore money for...." "The society has become

tee permissive." "Persons arrest -d are being cruelly and

Injustly treeted." "ltter uo." fir-r set 1,,11

"hildren should be -Ii.sciolined." (eaning ouniihed.)

"Children should be allowed to -_;row in lfreedom'." (Meaning

they should be soared the sufferings I have endured.) Here,

at last, we find agreement among the public. Educating, train-

ing, brain-washing,, liberating, whatever key phrase is used,

the notion is to "Get 'em early."
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:t:' Jdnood seen .1) panacea

,-tomen, .!stablishin;'(:nild .are canters,

aDblish po./e:ty, (by effctlyeLy teachtn,.; academic and 3oct1l

;x1.1.5 for ccin and noldLng jobs); and -:enerall! Pull 1...i

oe t3 -Aess we ara in by developin a citizenry that i3

Tore competent and altruistic than the one we now have. Una

..anacea of pre-school education is attractive to educators

because it offers a major change without upsetting the

customary way of conducting public education. It's like

adding a new wing onto an old house. The original core

remains untouched but the entire family has a sense of exhil-

aration, at the novelty, and change of format. It may be

argued here that the lift in morale may, in fact, change the

'asic personality and behavior LI: the family, of the school

-system, of tha society. And it may.

13 there some historical precedent for such an expansion

early cnildhood education? In many ways a parallel may be

drawn with al earlier decade, the 1920's, when the nursery

,7(2hool movement began in the United States. A major war

d ta,Aen ?lace, the economy was in an inflationary era, (and

about to sharply decline), psychology was emerging as a major

discipline that influenced people's daily lives, and women,

though recently "emancipated," were still complaining. The

intent of this paper is to discuss the growth of the parent

cooperative nursery, school movement in the social and histor-

ical context of the America of the twenties, and to examine

the first parent cooperative nursery school in California, the

2



S:tch axamnation is aided by tha fortu-

7nnza :ha: ::atherine Whir.astde Taylor :

:ha parint acoperativa lovemenc In North A.nerica,

;7!:a-ztously uvi ,-:onsented co numerous conversations

mpout har personal exoertences and career. 1 Since she tniti-

aced one of the first ?aront co-oos in an attempt to cope

nth her own life settin3, these conversations are valuable

firsthand impressions, especially as her attempt struck a

responsive chord in the minds of thousands of women in the

United States and Canada.



CHILD REARING IN THE TWETIE$

Behaviorism

The prevailing method of child rearing in the twelitic.,

Very' in vo7e with knerican middle clans parents, wal:

evere cioc wE.:..chinc- concentration on ha,.7i;

`n is vo,-:ue war cromoted by 0 c.hologist, John ::rcadus

Dr. Watson ccnsidered the founder of '!eha's'icri, !:,F:--7-

10pf.Ca1 school of thcucht that E,deressed itself tc tne ohs,Jr.-

ax:e manifestations of huan activity, end rejocted intro-

rnection ant': Ether r,ubjectivQ data as too mystical. In hi

faous book, },:ehaviorism, Watson rejects conscioumess ar

subject of psychology.

Behaviorism on the contrary holds that the
subject matter of human psychology is the behavior
o activities of the human beine. Behaviorism
clajms that "consciousness" is neither a definable
no a usable concept; that it is merely another
word for the "soul" of more ancient times. The old
psychology is thus doTinated by a kind of subtle
religious philosophy.4

He argues that the soul is a concept made up by "Certain

individuals who in orimitive society declined to work wit=

their hands. to ,cx out huntin, to make flint!=, to dig

roczs, ece.-.-ne keen opFerven: -,..,171F:n nature." Suc:-. perso

..7,edicine 1re:1, socthsaers cr nronhet tc conl..1



.) 1 t -ln
L ;, ,:.)ur 1..../1.,-; 'e

.30d Dr "423
7.1U3

n--)e :hay ;:le
:o:lsivr ot :he cr

T:oposas :o corr?cc tnis 7)sychols)ALca1

1?velob7len: hi3hly visible, nothing suornacural, nothing.

1Lka feelings, hopes, or aspirations. From birth onward, the

will be trained by a pro ,gram of habit formation, uncom-

plicated by sentimentality.

This fashion in child rearing was the method taught

to Xatherine Whiteside Taylor when her first child was born.

It influenced an entire veneration, that reversed the point

of view. Women who have been part of the American middle

class, have raised .Children, and are over 50 years old, soeak

with emotion about their rerets over this method of child

Tnay recALL how harsh it was, how they suffered

7.hrouh withholding warmth, refraininl from holding their

11!:Ites, not feeding hurv.;ry ba6Les because the time wasn't

not teting children suck their thumbs, how ritd

lti -413 r,n these chilir?n !cnaw,
4
'new nothing aLse, that this harsh method was not how they

going to raise their won children. Instead of bein3
0'14.

overly rigid and giving too much direction, this second

7,eneration gave too little direction to their own children
trA .

and were overly permissive. What many of them have been

frightened of has been the possibility of making their own

5



r tn tn:2 "v 'vi thoy C.'.21i8iV35 had suffarad.

ny ,:p-riances a; lurser .1choot th.r1ccor, parent

1::ar lar-2nt would tall me e'rat: she was noc ping to do with

har chiln what was done unto her. Yany parents were 3o

parmissiye as to withhold information from their children

-0.)out cultural requiremants for acceptable public behavior,

accepted Ilnluage use and dress, because these parents had

had suffered from overly rigid requirements. Third generation

children then suffered in another way; these children suffered

from rejection in the community because they did not know

how to fit into the community norms.

John 3. Watson based much of his thinking on the work

of Pavlov and of Edward L. Thorndike The Pavlovian work

which influenced Watson were the conditioned reflex experiments,

he most famous of which describes a dog, observed to salivate

ac the sight of meat, which sight was accompanied by the sound

of a bell., and eventually was observed to salivate at the

3ound of the bell with no meat in sight.{ Watson's debt

co Thorndilca is related to Thorndike's connectionist learning

theory which demonstrates that a desired response is elicited

when it is associated with a specific stimulus. He demonstrated

this by observing the behavior of kittens as they tried to

escape from simple boxes. The kittens gradually eliminated

randomi.,:non-productive movements in favor of a smooth error -

free procedure.5

Watson started work in physiology and psychology with

6



...:norY and :71AZ2 1Jarning of rats, and homing mechan-

L3 mAda car,:!tui obseiltions the field as

11 ni Ul)oratorv.5 At Johns "iolkins where ha

:.7?2,21.ti A 1.:be,Issorshl0, 'icson continued his work in

.cmoaracive psychology and infant development. 7
"Ais obsarva-

'lions were painstakingly done and caraEul records were 1:ept,

'Nat his interpretations were strongly influenced by his own

personality and opinions. In his writimo and speeches he

made an enormous and unjustified leap from laboratory ob-

servations to child rearing.

Behaviorism, according to Watson, holds that "the subject

matter of psychology is the behavior or activities of the

human being. "8 With this statement Watson diverges from pre-

vious and current psychological thought by rejecting the

concept of an inner life which cannot be observed from

outwaru behavior. Consciousness, according to Watson, is

a non-existent construct, another word tor soul, which

stacks of mysticism and religion, and is based upon supersti-

tion and the desire of Lazy people to control others by witch-

craft, religion, psychoanalysis and other delusions. 9
Sven.

thou ht, according to Watson, is vestige'. speech evidenced

by minute muscular movements in che larynx. This aspect of

his theory inspired Edward C. Tolman to dub Watson, a "muscle-

twitch psychologist."10 This was also a departure from the

current emphasis by Thoxndike and G, Stanley Hall of the

importance of heredity in the competence and personality of

the individual. According to Watson, the influence of

7
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nerdity '411 lhtosc htL. :7.:,:c.:!oc for obvious, grossly deacient

individuals, the -±n:tre ctrse human lit-a is determined .),./

t-orces'. la 1.)2.3, in 7.., haviorism, ale rejects

the concept of instincts in favor oE unlearned responses such

ly sneezin-4, hiccoughing, crying, erection of the penis,

voiding of urine, defaecation, eye movements, smiling, body

and skeletal resoonses, standing and walking, vocal behavior

and so on. 11
?,ut by i923 in Psychological Care of Infant and

Child he admitted that there might be such instincts as tear

of sudden loss of supoort, or a loud noise, and rage at

11restriction of bodily movements. This apparent rage may be

seen in a ,licture on page 34 of his book. Certainly the infant

looks disssed, but the only rage I could be sure of was

my own at the sight of a tiny scrawny newborn with its mouth

wide open, tight''' shut, and limbs contracted in rage(?)

''error( ?), while its head in one position by a lair of giant

hands that .39 1nned the infAnt's head, neck and shoulders. This

anti-herditarian stance, rejection of -1st instincts, and of

Ah inner -12ntal lice, was al 3o contrary to Dewey's view of

intrinsic Irottv,tion, development oroceding from the child's

inouLs.2s and interests. Watson comments:

Professor John Dewey and many other educators have
been insisting for the last twenty years upon a
method of training which allows the child to deivelop
from within. This is really a doctrine of mystery.
It teaches that there are hidden springs of activity,
hidden possibilities of unfolding within the child
which must be waited for until they appear and then
be fostered and tended. It has made us lose our
opportunity to implant and hen to encourage a real
eagerness at an early age.1J

8



n;Ly 17Dr

1 par: Jr school ;:duch-

.

Xantime, Pilget, nLaost unknown in che United StAtes,

W13 in -witzertand iuiet1 f developing a co' ltive theory that,

in agrement with Watson, made learning depend upon the child's

'nteraction -41th the environment, b,t: in contrast with Watson,

Piaget posited a predetermined unfolding of intellectual

structures that enabled a child to move from one level to

another. 15

Watson, at that time was one of many psychologists who

were trying to develop a comprehensive theory that accounted

for psychological development. Among current ?sychologists,

-.4atson's theory is cloi:a to that of Skinner in placing the

,?aphasis uoon observable behavior and the feasibility of train-

ing (S"Ainner says engineering) the individual to become the

sort of 12rson the trainer dosir,2s. In 3evond Freedom and

OLnitv, inner proposes to construct I highly desirable

o,.-1,1 in w'ntch humans mal Liv') co-nfortably tcether in

healthy environment and without the necessity of resorting to

war and destructive behavior. 1:1e proposes to accomplish this

by careful techniques of reenforcing and shaping behavior. 16

This is not very different from Watson's concluding paragraph

in Sehaviorism:

I think behaviorism does lay a foundation for a saner
living. It ought to be a science that prepares men and

9



cal !tr3t princLoi-e3 ef
;.Y,L,;h7. to .1.%Ake ani

);ee 7earranp thair own Livs-lnd
eaAer to :1.11re thmsalves to brin3

oWn .!h...1dr-In in haalthy
and wcndarful LnAtvidual we 3,-tould 14.(:: 0!

h.:Jalthy 'j only :!ould lot it shape
?roperly p:ovide it A univer3a

lnilacAlad oy legenjary Eoll:loro of haopeninis
thou3ande of-years alo; unhallperad by disgracetul
political hIstory; free of foolish customs and
conventions which have no 3ignificance in them-
3alves, yet which ham the individual Like steel
bands....t. am not aslcin4 people to go out co some
clod.forsaken pl4ce, form a colony...and live a
clmunal life.

(Skinner also suggests a commune in Walem 11 18
and,..a

behavioristic freedom.)

...t am trying to dangle a stimulus in front
of you, a verbal stimulus which if acted upon will
gradually change this universe. For the universe
will change if you bring up your children, not in
the freedom of the libertine, but in behavioristic
freedom - -a freedom which we cannot even picture
in words, so little do we know of it. Will not
these children in turn, with their better ways
of living and thinking, replace us as society
and in turn bring up their children in a still
more scientific way, until the world finally
becomes a place fit for human habitation.

to a footnote Watson says,

C. am not arguing for free anything....The
bahavto).:ist...would like to develop his world
c)! people from birth on so that their speech
and their bodily 'oehavior could equally well ba
exhibited freely everywhere without running
afoul of group standards. 19

3oth Skinner and Watson reject the concept of autonomous

man. they both want to reshape the world via operant

condittoning. Skinner is not clear about who should do

the shaping and specifically what kinds of behaviors should

be sought after. Watson on the otharhand prefers to bring up

children in the laboratory away from their sentimental

10



.-11.1nt;

d

Itit2.nnt, A er

7113 tIodi.ie to tel-:'hin4 oa.cer.:1 I.LA1

:havtor, and ha .4rote A how-to-

.:hat Ln ?iv,:holov...!al :are of

:nfn: 1.1,1 Child.

tt 1.3 interesting co speculate about Watson's popularity

Ln tha ,Ilidst of psychological thought that was strongly

ileredttArtan in its .)rtencation, andpsychoanalytical thought

as set forth by Freud with a strong emphasis on the unconscious

repression of thoughts and events, and the importance of such

constructs as ego, superego and id. There was, of course over-

Lap with Dewey's activity-oriented school programs, but Watson

refused to consider the innerlife of a child, instead he

thingified humans. His point oE view did have a more egali-

tarian tone than those who attached imoortance to inheritance,

or to the social Darwinisi:s who '.telt that those who were

horn in%lo-t,etent would fail by the wayside, there wasn't

much potct in tasting effort mid money on basicaLly inferior

individuat3. WAtson on the other `And, o' `erect to take

iny who bAysicllly 'at, and child into

any oredeterMined kind of adult. In the United States,

during the Proressive era, when reformists were at their

height; the jazz age was encouraging a new standard for

woman (even if it was mostly talk). It was encouraging to

think that everyone, regardless'of circumstance of birth had

an equal chance to flourish and prosper.



nti,Je WAS a ? :.!rigid of LafatuA:ton wih

Scieno introriucad into medicine,

.)':37.1crtci cleaniques, toxolde, oasteurtzed

Al'A, and tncreased knowL.A.,,,e of vitamin3 and nutrition and

cut ihe infant mortality rata and gave parants

the opportunity to focus upon the quality of their children's

lives rather than their survival alone. Parents dared plan

for their children to grow up. It was an age of technological

growth. The radio was becoming more than a curiosity,

Lindberg had flown across the ocean, "nearly everyone" had

indoor pluMbing and telephones. Although the public was

enchanted with the scientific method, it did not fully under-

stand some of its basic tenets. For instance, the success

of experiemtnal science depended upon its replicability. That

i5, the ability of someone else to follow the same procedures

with an exact duplicate of materials, and show the same results.

Instead, the public attached itself to certain attributes or

techniques that were necessary to, but not sufficient, for

the scientific method: careful observation and record keeping,

the accumulation of quantitative data and a sprinkling of

variables, far more than in the laboratory of the physical

scientists, was continuously exhorting itself to become more

"scientific". By this, many of them meant more objective,

more distant in their sympathies and appreciation of the

complexities of the human situation.. Watson was a past master

at closing his eyes to intervening.variables in child rearing.

He thought he knew what needed to be done and proceeded to

12



:;LV1 .3.-),1,5 And Jascrz).? lopuLa.r

lnd

\; :i1:1,pr. WAS zaA1,)tli.

:*1-1 New ?.es: 3:0d wli xl,..)nant of an evAn-

Ilcal 1:11.3!,on, and TI-,:.2aches it -,!i:7rn all uc the do,satt.:

zest and vulprity of 3il1y Sunday."71 H2 was, accordtn3

to An310 Saxon standards, extremely handsome, his Bachrach

photograph in Current 3ioRraohy looks intently at the viewer,

sincerely, vigorously, almost hyphotically. 22 He was a

very persua.sive man who was forced by circumstances to leave

the academic world and enter into a vocation that used

persuasion as its principle tool. A scandal with one of his

laboratory assistants While he was a Johns Hopkins, resulted

in a divorce that was publicly discussed in the east Coast

newspapers. The trustees at Johns Hopkins were too shocked

to retain him on the faculty, and he could not find employment

in academic circles. Eventually, he accepted a position as

a consumer research analyst and then became vice-president of

the J. ',7alter Thompson advertising agency.
23 All of this was

consistent with the sort of person he was, one who observed

and attempted to manipulate human behavior. The times were

right, the public was susceptible, and Watson was highly skilled.

He wrote well and addressed himself to a popular audience,..he

spoke well and publicly debated his biases. The articles on

child management that were printed in the women's magazines

reflected this no-nonsense approach. These were the magazines

that Katherine Whiteside Taylor and her peers read and took

seriously.

13



'd1/4.C1 IA 0, ?o7aLer .'r 33

;,:o take a Lock at wh?,,: the popular

4,.tr) !)Li,s;:lin-; about cht.ldrm durin7, these

years. T1, )Le pl.ze 15, stmmarizos Listings in the

to 22riodic Literature, Volume IV, 1915 to

1913, and Volume V, 1925 to 1923:23 562 articles in former

3 year period and 702 articles in the latter. The struggles

for child welfare and labor reform are reflected in both

volumes, particularly in the 1915-1918 years, where 47 par cent

of the articles were devoted to these subjects. Child

welfare and protection in terms of improved medical care and.

nutrition made some progress by 1918, but the Children's

Crusade had a long way to go, even by 1928, in reforming

Child Labor Laws. 42 It is a cliche to say that change is more

difficult when large sums of money (e.g. profits) depend upon

the status az!.

The nest most pol'ular subject for attention in the

magazines was one that is known to come and go with the

fashion, child management and discipline. Both volumes show

a steady 17 per cent and 19 per cent. Although the proportion

was about the same, note that there was a rise in the numoer

of articles from 93 to 132; lots of parents wondered and

worried about raising their children. Reading and books

apparently excited more comment during the 1915-1918 period

than in the 1925-1928, when only 5 per cipt of the articles

discussed children's literary habits. But notice during the

14
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Tl..)1J1 1

CHILDREN IN THE UNITED STATES
ARTICLES LISTED IN THE NZADER/S GUIDE TO PERIODICAL LITERATURE:M%1iM//11W,.

vol. 117'ofs-113 'io1.VII,197527923

Areas ors
concern

. Number of
articles

Percent
of total

Numcer of
articles

Percent
pf total

Child stud 11 2% 38 5%
Growth and
development 0 0 19 3%
Unr650,
protection 121 22% 69 10%
Child labor 144 2570 146 21%
Health and

liens
Nutrition

,

16
18

3%

34
107- 15%
38 5%

Management &
discipline 93 17% 132 19%

........

t1 ta
NR1 pment 4 1% 4 11

--

Mental
hsndic3P 23 4% 25 4%
Gifted
mentality 11 2% 18 3%
Children's
gardens 19 3% 6 17;

Reading a
Looks 62 11% 36 -%
lursery
scnoc3l 0 0 28 4%
Day
nurseries 0 0 6 1%

TOTALS 562 100% 702 100%

13
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show that ',J4C-WAr

*;71:2 and soma oc them had i'jTa

,:ommants 154),It the apparent lack of discipline on the civilian

domestic scene. Major John !A. liArle turned his family into

a military unit and than wrote in Gb( !iousekeeptne about his

accomplishments.

The first thing we discovered was that the
household must function on a definite time
schedule. This meant we must all ride on time and
that the mother must see that all meals were served
on time to the minute. We realized at once that we
as grown-ups, would also have to operate on sched-
ule if the scheme were to be successful,...A time
schedule was then drawn up in the form of General
Order No. 1.

'.;eneral. Order No. 1 bens with Reveille at 5:30 AM six

days a week, and on Sunday, the family i3 allowed to sleep

in, until 7:30 AM. The rest of the schedule is arranged in

15 minute blocks for excarcise, bathing and dressing, policing

rooms, leaving for school, reporting home from school,

duties per assignment. etc. A half hour of play is permitted

after dinner. The younger children have taps at 7:00 PM,

the older ones at 8:45 PM every night.
25

Edgar A. Guest in 1923. (The American Magazine) describes

suffering mental torture as he listens to his new baby cry

and is forbidden by the person in charge to pick it up.

That would spoil the baby, it must learn not to bother the

16



1*/1(2:123 notr3

101.ic7. V.tAt

ootht la trytn1 r.o Har3tand

NusOartd13 winess or zo a career for ilerself.

mist provide :ha physical necessities or her children,

but no sentimentality is allowed, she must be a companion. 2/

The emotional climate Of .the home was to be objective,

clear cut, the children's bodies carefully attended to,

children well nourished; but warmth and affection was frowned

upon, even feared.

Watson's Advice to ?arents

:latson's clearest, most articulate exposition of this

point of view is contained in a book that was published five

years after he left Johns Hopkins and the academic world, and

is well established in the advertising world. That book,

mentioned eartier In this paper, fizsL12122ial Care of Tafant

.71.3 to "Me First >kcher Mho 3rinv UD

:41°07 r)vtlws w,:.ra mixed. 3ook1an said,

"Or. Watson's book truly does what it sets out to do--provide

a clear and simple guide that any parent can use to give an

infant the safest kind of psychological start.u29

The International Journal of Ethics was more enthusiastic.

The aim to instruct is constantly, and very
skilfully tempered by the aim to make the in-
struction effective for practice. Few prejudices

17



cc.)

" 1:.Y114 '17;;HMS 2r,m
.!t.3

lby

.Inctions 111 An-lphasis,

Enstr,2,ccion ts vary .:'73citc where 1:,:perperilental
daca rliard to removing undest-
able.rcsponses as well %13 to setting desirable
responses. Meager is .experimental data still are,
a page motivated by this ampilAcal temper is worth
books of previous pious hope."

The N. ?Avila& Post was not carried away. It said,

This volume of Dr. Watson does not satisfy the
expectations with Which must have been awaited,
if the jacket blurb is ro be taken literally. It
is another item in the bulk of recent books, which
try to popularize psychology for everyday use....
The present book is a very naive gne, written for
very naive or very crude parents.J1

ie ialiA1§1214 Republican was also unimpressed.

It is an enormously depressing book to read if,
one happens to be the parent Of a young child.
Dr. Watson wishes that they are wholly respOn.,
sibla for the personality and character which
their children will develop and that heredity
counts for practically nothing !.thile very few
parents could swallow the bulk of Dr. Watson's
theories, most mothers and fathers can find in
this book hints and suggestions which be of
value in the training of their children."

The 'Lfirst chapter of the book attempts to lend an aura

of scientific authenticity by describing observations of

infant behavior. The baby, barely sitting, is tested for

handedness. Watson disapproves of lefthandedness.alid.advocates

training a child to be right handed. 33 Pictures on pages 24

and 25 show liaby to be unafraid of fire, or rabbits or rats

or dogs. Good enough. Then on page 26 there is a picture

of the brAby with a blanket being jerked from under him. Baby

18



crying, C:n pages 23 i:cs 31, 3aby has bean ?ictured condi-

+:Loned to b.1 afraid of rabbit and a fur muff, and Santa Claus,

And at the and of the chapter Watson concludes that all fear

loud noise and dropping are conditioned, and by the same

token, capacity, talent, temperament and personality can

be conditioned and the rest of the book tells the mother how

to do it.

Chapter two is a fairly reasoned discussion of .how to

avoid making the baby fearful and how to decondition him from

the fears he does have.. He disapproves of spanking but rapping

on the fingers is all right for things you don't want baby to

touch.

Chapter three is a sermon against "The Dangers of Too

Much Mother Love". Watson does not define the word "love,"

but in context it appears to be synonymous with pleasurable

sensory sensations.

Our laboratory studies show that we can bring
out a love response in a newborn child by just one
stimulus-42y stroking its skin. The more sensitive
the skin area, he more mailed the response. These
sensitive areas are the lips, ears, back of the
neck, nipples and the sex organs. If the child is
crying, stroking these areas will often cause the
child to become quiet or even to smile. Nurses and
Mothers have learned this method of quieting an
infant by the trial and error process. They pick
the child up, pat it, soothe it, kiss it, rock it,
walk with it, dangle it on the knee and the like.
All of this kind :of pettingJies=the result.of
gently stimulating the skinUnscrupulous:nurses
have learned the ,very direct. 'result which comes
from stroking:the sex organs:* When the :child
gets older, the,-fondling, petting, patting, rock-
ing of the bodymill bring outAt gurgle or.a coo,
open laue34 hter,-;and extensionof.the arms,for.the..
embrace.
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:ha wi.tal fondling of a baby beFtns to sound like a

of an "Ts rated movi=2. The adult who has been overly

7.-!tted tends coward tuvalidism, whining and trying to elicit

.rotherin,g ak:tention. He has ').e.en robbed of lealning how to

conquer the world. !.tother as done everything for him. In

answer to the question, "should the mother never kiss the

baby?"

There is a sensible way of treating children.
Treat them as though they were young adults.
Dress them, bathe them with care and circum-
spection. Let your behavior always be objective
and kindly firm (sic). Never hug and kiss them,
never let them sit on your lap. If you must,
kiss them once on the forehead when they say good
night. Shake hands with them in the morning.
Give them a pat on the head if they have made is
an extraordinarily good job of a difficult task.

In other words treat your children as though they were pets.

Condition them to obedience and reward them with a pat on the

1,1ad. I have seen guide dogs for the blind trained this way.

The rest of the book outlines a strict schedule, night

and day. With good sense Watson deplores the complicated

r:Lohin3 that was imposed upon babies in the twenties and he

_trzes loose simple gaments that fasten in the front so

that the ,child can learn to do his own buttoning. Thumb and

finger sucking is verboten. The infant's hands must be kept

tucked under the covers at night. When he is older, his

hands must be kept above the covers lest he masturbate. Thumb

sucking is bad for .the formation of the mouth and teeth and

it brings too many diseases by carrying germs into the mouth.

The dangers of a child's own body are manifold, constant
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Lrad 71 'V):d

A.;f:or-itn.4 to CallA 51ndtar, in I9N, 13J per cant

articles in Ladies Xome TpurnaL, Woman's :-come Comoanion,

.1nd Good Housekeepin,, reflected this point of view. My on

3ampling showed the beginning of a counter trend. In 1926

Josephine Kenyon advised mothers of disobedient children to

try to understand why they disobey. In other words to recognize

an inner life of the child. Blind obedience was discouraged.

"We are only human we parents, and the iron hand in our home

may give us the sense of power we have failed to get in the

outside world, but it will leave its mark on the child."37

In 1921, Miriam Scott wrote in Good Housekeeping on the

value of play. She describes the important learning that

occurs through play and stresses the necessity of plenty of

well chosen materials for the learning child to have at all

38 Watson uses play as a sort of recess, not to be

wl3ted, but to be spent in a)-lorbing the health giving sunshine

Ind stayin:-; ouc of the adult's way. A quiet session with a

few crayons was permitted before bed.

In summary, most of the articles in popular magazines

during the twenties had environmentalist behavioristic tones,

but not all of them. At the same time, Thorndike's emphasis

on the heritability-of personal attributes and the Social Darwin-

ism of G. Stanley Hall still held their ground in intellectual

thought. Spokesmen on behalf of the inner life of the child
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came '.1rI-1 i A.ou:'.1.1:1 osyc:-;o,.n,i.vtic potnt of view, and to

Auca:ton 1.,/ays; coaceot of ffrowth from

lnoth:Ir -Jethod of Iducatin..3 yourv4

mar.l.tn1 a: this tiraa, was the Montessori move:clent. Xaria'

.Montessori, the :first woman physician in Italy
39 became

interested In teaching mentally deficient children. At the

invitation of the Director General. of the Roman Association

for COod Building she established a school in a large tenement

in the pan Lorenzo Quarter of Rome, the famous "Casa del

Bambini", "The Childrens House." these were slum children,

left to roam about the streets while their parents were at

work all day. Montessori's theory of intellectual and Social

development was almost precisely oppostie to that of Watson.

She believed, like Piaget, that'the child developed from within

and at certain ages "sensitive periods" emerged when the child

was most capable of learning. For example the sensitive period

for learning order.

This sensitive period for order begins to reveal
itsclE as the child reaches his second year; and
lasts for about two years, being most marked in
the child's third year. During all this period
the child displays an almost passionate interest
in the order of things both in tittle and space.
It seems to him at this stage a. particularly
vital matter that everything in his environment
should be kept in its accustomed place; and that
the actions of the day should be carried out in
their accustomed routine.40

It followed then that the environment must be carefully and

dependably ordered... Materials were neatly placed on child

sized shelves so that the child could see at once what was

available for his choosing. The entire curriculum and materials
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C.L1 wart adlo!:ad to the child's

a3 outlined )7 :!ontassori. Tha was c'ha tint

Eurnir:url t:lat was ,Icalad down to Et : A child's body,

And most important, than choice of activity was initiated )y

tha child. 7::ach child chose his own materials worked on them

and then returned them to their place.

On the surface it may appear that the program was pretty

nuch run by the children, in reality there was a great deal

of adult imposed structure. The adult selected the materials

to be made available, and decided upon the order in which they

were to be used. The adult designed the schedule and (gently

and tactfully) outlined the rules for acceptable behavior.

When a child had completed an activity, the materials were

replaced before a new activity was begun. Color codeing was

used or omitted depending upon the concept being taught. In

some cases color codeing indicated a group of objects to be

classified into one set; in other cases when the object was

to teach gradations in size, the objects were all one color

to avoid distracting the child from the task at hand, i.e.,

differences in size.

The. entire Montessori concept was almost diametrically

opposite to Watson's. She had a fundamentally different

attitude toward children that was profoundly respectful of a

child's unconscious wisdom of growth. Whatever she did with

children was initiated from the child himself, his own style

set the pace. Rather than try arbitrarily to impose a
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contnt u7;oa t'he sou7;ht to lialo chnd

r71v:W. or )171sal:: ';hit '413 llready within '11:i.

1t7.itud3 WAS A '.1or' humbli3.and raverant one thAn 4at3on'i,

Ica,aw av2rythin3 and procaadad to !II how to do it. tntr-

itingly anou3h both points of view have survived to our own.

day. Tha Montessori method is experiencing a strong revival,

with some adaptation Co current educational thought; and the

lehavtorist point of view is also receiving a great deal of

attention and research money.
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.9t..\Cal (Ye WOW (N AXERNAN SOCIM

?opular ?ress

In che oocutar press, women were emancipated; tney had

.1:1e vote; they were "free"; what more did they want? Why was

there so much complaint? :hit complain they did; concern

abounded over the "woman question"; the reading public chewed

on it. There was almost as much concern after the Suffrage

amendment in 1920, as before it. Another look at the Rea s

Guide to Periodical Literature may show some trends. 43 Table 2,

page 26, lists articles about women in the periodical litera-

ture of the United States, 1915-1913 (before the amendment).

In total, 677 articles are listed, classified into ten areas

of concern. The principal concern, comprising 34 per cent of

the IrtIcles printed was about women doing work for pay. The

:11 2xt most frequent catagory of the articles, 19 per cent was

concerned with women's suffrage. Vrom 1925 to 1928 during the

early years of Katherine Whiteside Taylor's marriage, there

were 608 about women in the Reader's Guide. Again, the

largest portion, 35 per cent were concerned about working women.

The tone of some of the articles was: What's the matter with

these women, they're never satisfied, always want to leave

their natural place. The matter was that the women were
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Table 2

WOMEN IN -HE UNITED STATES

ARTICLES LISTED IN THE REAOER'S GUIDE TO PERIODICAL LITERATUREw7.61..T.0
Vol.IV, 1915-1918 Vol. 1925 - 1929

Areas of
concern

Number of
articles

Percent
or ;otal

Number of
articles

Percent of
total

Feminine
n-;near3nce 20 35 17 3%

Socio-Poll t.
activities 78 113 195 32%

SuFfrer's 125 19,1 0 0

Womens
clubs 20 3; L 34 b%

Peace
efforts 28 (1')!I 5 1%

Mar:7iagb a
::.amilv 83 13'S 79 ....)

...1-
a

,/
i

Salaried
work 233 34;; 212 35%

Working
wives 7 IA 25 4%

War work
for pay 46 7% 0

Intellect &
education 31 5% 40. 6%

TOTALS 577 100% 608 100%



1;Ltatih.4 20 r 1.2s3 C.13.1 7j our work waex, and i bay

7! bra than ber week. that time when A

1arri3d wqrnah .c 0A not work for bay, 20 per cent

)f ill be:3ons ,Imployed werl women." rh,? next highest per cent

articUls published ..!rom 1925 to 1923, 32 per cent dealt

-rich women's social and political activities, following that

category, only 6 per cent of th(t articles cared about women's

intellect and education.

A took at some of the titles in popular magazines read

by the middle class American public offers insight into the

uneasiness about an emerging woman, a woman who wanted to

participate in deciding more far-reaching policies than what

to cook for dinner. The Literary nicest in January 17, 1925

emits "Hopeless Wails Against the 'New Woman". This was in

the editorial column, and the editors, trying to keep the tone

light and funny (?) deplore the invasion of exclusively mate

territory by females. Women were bean; admitted into smoking

cars, the barroom, the barbershop (bobbed hair was the fahsion),

t.e. bootblack stand, the smoking car. that was left?

Weep, -fallow barnacles weep! As it came to pass
for the 'Led Man, so has it now core to pass for us.
Cur sun is sat; our last reservation has been
opened....Women will never know what they have
taken from us, will they?

In the old days the woman told us that boo.black
stands were "awfully bad form" that shoe-polishing
was a part of one's toilet, and that the toilet
should not be made in public. Well, well! No
sooner did Woman shake herself loose from the
old conventions (taboos, I think, is the &pproved we :d)
than what did spe do but climb up beside us on the
bootblack stand."5
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lditor.1 wrtters ware norvws. 'fir -sirs opposed women

:'dents majoring, at colThe, in literature, because this

.3couraged m,:in from tal
4i

<in; that major. A or of bad-

oney-drives.out-good principle.

Scri')ners "The Limits of 7eminine Independence" said it

rq's OK to divorce if the husband pulls his wife around the

room by her hair. 3ut to divorce because husband and wife no

longer care for each other, well, that's too whimsical,

tnd Justice Robert Grant is against it. 47 Lucy Tunis in Harpers

calls her article "I Gave Up My Law Books For a Cook Book."

She sacrifices a promising career that she and her family

worked for in order to create an ideal environment for her

husband to do his writing. At first she decided upon marriage

and a career, but

Gradually it came over me that the concentration
necessary for the least possible amount of house
work was taking away my concentration upon my legal
subjects. Had I a job requiring no creative or
personal strain, or had C had more physical strength,
it might have been possible to go on doing justice
to both my jobs. But I found myself too tired to be
reasonable and patient, or efficient at either my
home work or my legal work.48

In other words, low paying, monotonous work is OK for the

/orking class woman in the factory, or filing in an office,

or selling in a store, but an upper middle class woman belongs

at home where her man wants her. With two salaries and no

children, the Tunis' could have had a maid or a coolCio that

Mrs. Tunis' would not, have had to handle two full tide -bobs.

The article follows with accounts of how this novice

housekeeper learned the:mysteries of the kerosine stove and

28



f'ernit,4re !..itching. And In the and see ,

eel-:senal satt3Lietion lies in 4;he no-ne that
love And which 1.3 ,ittractive to all our friends,

erneekInA a charm that can be given only 'ey personal
thought and effort and love. I realized that my
years t)! labor and all my sacrifices ,aad not been
wasted when, one day, a stranger coming into my
house, a distingulehed Frenchman who had been
entertained and feted at homes far grander than
our little place, involuntarily exclaimed, "Oh,
what a charming home; it is the most charming
that I have seen in America; it is so full of
peace and sunshine!" As it was raining at the
time and the gray sky showed no sun through our
many windows, I felt this sun shone from within,
and, in that moment of seeing my accomplishment
through the eyes of another, I knew what my heart
had told me many times -- hat I had made no mistake
in giving un my career.'"

The reader may wonder why this article was written, did the

family need a supplement to its income/ With the main source

coning, from the husband's writing, and with writing, except

for a very few, being an unreliable source of funds, maybe

Tunis decided to help out. Or, could she have had a

creative impulse that went beyond the usual, however satisfying,

household duties. Somehow the articia is not completely

convincinA.

In 1927 The TAtarar, r:It.est editors asked, "Do Women Lo 3a

Power to Think 'earlier than Men?"" A survey was conducted

among women, and their answers were more intelligent than

the question. Mrs. George Mellon of Lawrence, .Massachusetts

(note no first name). said:

Since not to think is no disgrace and to feel is
a charming virtue, some women, when inertia or
disillusionment overtakes them, backslide into the
condiLions of yesterday, not because they have
lost the power to think, they have lost the desire. 51
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`r..3. Arthur Y,rockett of Roxbury, rissachusetcs says,

1)ffhand I should say that your question,...deserves
to 2Lacci right sde side witn the time-honored
ono, "':rio is the head of the house?" It would be
quite 11 7rolific of discussion and equally convincing
in results! Why not ;ot some concrete data? Compile
a of thinkers on varied lines and among men of
a certain age, and let the women match it; or

i

reverse
tine process. It would be an interesting experiment.)2

Mrs. Walter Schwedler, La Grange, Illinois:

I think that women lose thair power to think.at
exactly the same time that men do--when they cease
to value and to use that'power. aut since men
are rather prone to read only what dley want to
read, while most women read what they think they
ought to read (most women being honest and used
to giving up what they want to do anyway!),
women are more apt to "up" on many things,
particularly around election time, that their
friends and men companions depend upon them to cq
keep them, the men, informed so much of the time."

In this set of articles the content usually gives

women their due, albeit grudgingly, or humorously, or with

milk surprise. It is the choice of title which questions

the worth of women. In 1927 apparently it gave no offence

for a national magazine to question the longevity of women's

-tbility to think. The Implication that women may stop think-

Lng relatively soon is in the title; only after reading the

article is the woman vindicated, meanwhile the title, like

the smear headline, has done its damage.

Good Housekeeping in 1924, asked, "Is Woman's Suffrage

A Failure?"54 Ida Tarbell, not altogether in favor of the

Women's Movement wrote an impartial intelligent argument

indicating that women behaved with more integrity than men,
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thy:. ,,;13 too so.:)n to tAl.

thc -ion id In tn-.

1 tailure. Th.2 wocman had v.av the kitchen

md tha 3heet3 where 3he belongs.

Articles, on t::1'.2 whole, talk to whoever is wiliLn3

(-.0 read them; they glve the popular magazine a certain

intellectual status but what really at read, or what gets

read by .nore people, are the stories. And the stories in

t..2 women's ma3azines told women that their aspirations should

be home and family. The theme was often about a dutiful and

long suffering wife who wonders whether she should have

married this unappreciative lout, or whether her daughter may

be making the same mistake she made. Then at the end, after

an automobile accident, or after overhearing a phone conversation,

or accidentally coming upon a diary, or after 40 years of

marriage, she comes to realize that she really was appreciated

and so it was, after all, worth the suffering, scrimping,

thoughtless family, or whatever. Me message WAS loud and

ctaar: :stay home, don't complain, sacrifice, and for God's

sake don't try to go where you don't 11,1ilolg, that's only for

the beautiful youn7, 3irl who sets c;Iosen by wealthy, handsome,

kindly, loving, devoted Mr. Right, and no hanky-panky in bed,

while she's waiting.

This attempt at keeping the natives down is nicely put

b" a poem written by a reader and sent into the Ladies Home

Journal.
54
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Opr2sid Oy common tasks, Y cried:
cannot i too paint; or ',tay,

:/r or write. Lnvent or :milid?
To .,rtn.-; f,)rth 7!.;Aut., that would live
I'd 's;Ladly ive 77 humdrum life.
And h2re I putter all my da.rs
A.-3, safe as any scullery maid
In spite of all my dreams of good."
I slowly turned and baked some bread

The best 1 could.

the in my heart clear answer flashed:
Im4ush, Foolish! Art is anything
Which truly serves the need of man;
And God made manna for the Jews
Who otherwise were lacking strength
To write the Law, to build the Ark
And storm their Milk-and.HoneyLand."
"Your bread's just great!" the children said.
My artist soul, had found its work,

bowed my head.

by Helen Cain

To summarize: As far as women were concerned, most of

the political attention was being (slowly) directed toward

protections for the working woman who was victimized by

insafe working conditions, long hours and low pay. The argument

in favor of protective legislation included protecting her

:;orals. Low 2ay and long hours led to fatigue, fatigue led

to physical disability, and physical disability led to a

deterioration in morals."55 Ultimately society would have to

pay the cost. It is interesting to note that the argument

against regulating working conditions were that women were

now the equal of men and to interfere with industrial owner

policy was to interfere with the autonomy of citizens, and

contrary to the U.S. Constitution. So the Qonstitution was
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CLA;3 ..iomn to )alow

che the

41A .:":4-V4-1i. tO t:Va ',;oman endurin

hOIA3 ind home, it `4AS e::cructAting, espect-

,Lv 30 ost tha 'dere teLlinl : she should

:eyal in lat good tortune. 'aturatly, she then thought that

5,)mathing was wrong with her, that she was not as happy, not

as smiling as the women in the magazines.

In some ways, the position of women in society was

like the position of God. Each was treated as a necessary

institution, worshiped and kept to a particular time and place.

1-iow annoying to have women and God cluttering up the place

when there is important work to be done. Concerns about

women could be dismissed the way God is dismissed. Her (His)

ways are mysterious and it is impossible for mere men to try

Eathom them. She performs certain indispensibla functions

for which there is at times an almost unbearable craving,

but once performed, she'd best slip into tha background, like

;god, so that the men can get on with the More important business

of running the world.

Counter Trend

But, still in every era, in every culture there is a

counter current, and for women there were a few sensible voices,

usually, other women who wrote for the radical or reformist

Dress, or like M. 'Carey Thomas, president of Bryn Mawr College,
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:omen 4:10 11.-In 1 (..to-A10.-.010 Trount spealdne En

:.,1;1,2.tta to a malliominated college sy3tem. In a 1913 Pleech

to Nwant jolyol<a Colla,;e'a 73th anniversary, she 3aid,

loen scholars...have spent half a lifecime in
Eitting themselves for their chosen work and then may
be a3ked to choose between it and marriage. No one
can estimate tha number of women who remain. unmarried
in revolt before such a horrible alternative. At
3ryn Mawr we have never closed the engagement of a
woman professor who wished to marry. Several years
ago I persuaded a young woman scholar whose husband
was called to 3ryn Mawr to take up college teaching
again. She told me afterwards that it was like
paradise on earth to shut herself into her study in
the college library among her books for long hours
of intellectual work. How many men scholars would
there be if we compelled them to make such an
inhuman choice? As a result of this unsocial treat-
ment of women there is a large and ever increasing
body of gglibate women and men in every civilized
country.D/

Although unhappiness is real enough, its cause and

solution may be so subtle and so camouflaged into the culture,

as to escape detection. An anonymous article in the New Republic

describes the gradual eroding away of a feminist's aspirations

for a marriage of equality.

In six years of married life I have gradually but
surely descended from that blithe enthusiastic cock-
sure young person I was eight or ten years ago, to
the colorless, housewifely, dependent sort of female
I used to picture s9,,pathetically and graphically
to my audiences....'°

She describes herself as a fortunate woman who married an

.enlightened man with the understanding that she would be

able to pursue anAndependent kind of life. With timei the

resolutions faded through a passive resistance and the

necessity of social convention (e.g., checking account in
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ti Inrn qome 'hou,,ahotfi

tasks, t:lah !)acil/ let they love

Mach 77try Aluch and 1,a is a itna man

t 1 fortunata .woman... but I am also A profoundl
unha32y one. For I am outside the stream of life and
only a soeccator. At present I am merely background.-
ptaasAnt, Important, perhaps necessary background,
I admit --for two other individuals. (There is a
child also). I have no separate, integral life of
my own. I long for engrossing satisfying work. In-
stead, my days are devoted to a round of petty tire-
some details, with the benefit and comfort of these
two individuals as an end. I, who was once of such-
a pronounced, wertive ego, am now become supine,
self-effacing.

Another attempt to cope with this unrest came from Smith

College's Institute for the Coordination of Women's Interests. 60

It was founded in 1925 to discover and test out ways to conserve

all interests of educated women, or better to promote the

continuity of those powers, skills or interests they may attain

in college or later. Serious concern was expressed about the

educated woman's disuse after marriage "of special powers which

it (sic) has cost much in money, time and effort to achieve,

an element of social waste, and a source of much personal

regret, in some cases mounting to unhappiness." The organization's

hope was one of "finding principles and methods for the contin-

uity of women's intellectual. or professional interests in harmony

with their family responsibilities."61

The inertia of the times. was related.to what was

considered woman's natural proclivities, and her occupation

was defined within_the boundaries of,her maternal wifely role.

G. Stanley Hall, a respected scholar, was also a prolific

writer, not only in journals and-books but for magzaines as well.
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.1 tc - ,1: 1,1-311 (111,:ation for :1 wcan was one which

24f marriae and -aternitv. onty were

,ff72r.-...-:t from men, but every cell L :`.or

h.h.17 WAS ,.17..Font, anti iccordingly, har mental. traits were

-.IL:ferent from man's, and best not he overstrained

'Itch notions chat will make her disatisfied with her manifest

lestiny. 62 :In felt that for those young women who were so un-

Eortunate as co have to work, the occupation they choose should

ideally be ona that trains them for a future of motherhood.

IE we now survey the occupations of the vazt amy
of American women who are not contributing to the
population, but who are in shops, as well as office
irls, teachers, and the long list of those in wage-

earning vocations on to young women--we find that
few if any of these occupations, unless that of
nurse, are better calculated to keep alive and
develop more of the potentialities of mother-
hood of to vicariate for its functions that the
kindergarten can do and should do. ?ew occasions
in which women engage unfit less for family life
or Involve less, change of snirit and ideals if
marriar comes.''
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\I% T.VeU:),

O r.)cember 24, 1A7, 1:n Louisvilte, Nentucky, Katherine

rdhiteside f:eytor was born to ideal parents and into an idyllic

setting for her childhood. Her mother, Adelaide Schroeder

'Thiteside was, until the aTe of 25, the first woman principal

of a normal school. "In Kentucky, the rules were very strict,

but then she married; she committed the sin of marriage."

Xarried, Xrs. Whiteside had to resign. "No married woman could

be a teacher or work in a teachers' school." "You shouldn't

take a job that rightfully belonged to men who had to support

a family. They wanted women to stay in their place." 54

John Keatsi when describing Dorothy Parker's education,

at about the same time, in the East, says:

In those days before the first World War, no well
bred young woman was expected, or even allowed, to go
to work, unless bleak fortune required her to do so.
If worst came to worst, and a young woman had to
work in order to eat, the most acceptable task for
her was to teach music For that would imply the
dignity. and cultivation to which she had been born.
In such cases, it was than hoped that Mr. Right
(who, of course, had been saving himself for the,
sweet young girl he sould one day marry) would
shortly find her on the job and rescue her from a life
of gainful employment.6

So for Katherine's mother to hold a job, a fairly radical

school administration was needed to give its consent, for a

single woman, not for one who was married. That would have

been going too far.
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3o Schrok,:drIr rst-ped .4hen oecame Yrs.

411 continued to live within t.ie constraints of an

,:1133 7ictortan 3attin. 7Achin that sectiry

;he manavd to c:ontinue to be active in the collmunity. 371e

:,Jrticipated to the Louisville 3choot 3oard and persuaded it

Introduce the first public school kindergarten into the

r:s.hool district. She was also a well-known public speaker on

ducation, women's suffrage, and on Theodore Roosevelt's. campaign

cerrmittee. In 1916 she joined Mary Antin aboard Charles Evans

ziughes4 campaign train during his candidacy for President.

The rule against middle class women working was lifted

in time of crisis when a husband died or could not longer

.;upport his family. Twenty years after they were married, Mr.

'dhiteside was 111, and his business was bankrupt. In such a

=,'Ituation Mrs. Whiteside gladly went bee.< to work. She became

/:he principal of a public school in Louisville.

Katherine's father, Henry Robert yhiteside, matched his

wie in intellect, but, for him, the process of self develop-

was different, quieter. His formal edur:ation went as far

.1.s the sixth 3rade, and the rest, he did 'Amself. He was,

c.lroughout his life, a great scholar. He read Greek and the

classics and taught them to his young daughter.

Katherine was as familiar with the Greek legends and

the names of the Greek gods as she was with nursery.rhymes

and the names of hei*frienda. She lived inan.extended family

An uncle across the riverhad four children and there was

much visiting back and:forth. At-home .there were hermaternal
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;,a i :...,mforcabi.e one .4tth servants and

edorid ""Everyons walt.ad on 7.1e 'land and

2.1oc.° ';As don? b7 maids, In fact, tn.

.3 74hL":13:!? ,;octal 1 .omAn w:1) did her own hovseworl<

Was declesse, whispered .10out by the child Katherine and her

Friends." For the most part, Xatherine thought of herself as

an only child. She had an older brother who died when she was

yeacs old, and so she became the adored princess who was

petted and approved, without any little prince to cramp her style.

.Jar adult models taught her to value the intellect and consistently

admired her various projects, which were always successfuU

She was an outstanding pupil at school, and it was natural that

by the time she entered college she had, within the romantic

context of her times, achieved a certain independence of thought.

She moved from being the darling of an extended family,

prominent in Louisville, to becoming an undergraduate at the

!,:niversity of sconsin. There she became a "rather important

arson," active on the campus, a member of Theta Sigma Phi and

-,resident of the journalist society. In addition, she was

in .,Tomen's ?lace 'Aovament, this, during World ',./ar I

i7en it was unpopular to be opposed to war. The decision Was

made out of her own thinking about the sin of killing. Her

family and firends all supported the war and "were out waving

flags," while Catherine left the Episcopalian Church and

joined the Quakers. It was imcomprehensible to her that a

Christian Church, the Episcopalians, should approve of the
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".e.lar; and stinc aleecin?s, ihe felt very much

oma, ipeculates today, with a sense of

1.%aconition i3 as.ad upon nt.tr

ona pt the ',Ihitiides who left -England during

War o noses (he was on the "',4hite side") moved to Ireland

where he joLned the Friends' Church.67 Her campus peace group

included 11 other members, and in the fervor of the times

there was a suspicion that the group was engaged IA espionage.

Her sorority held a hearing and she was exonerated because her

father had recently purchased a Liberty Bond for her, and her

friends felt that under those circumstances, she couldn't he

a traitor.

The social pressure against opposition to the War is

described by 31um et. al. in the National Sxnerience:

A week after war was declared, Wilson created the
Committee on Public Information to :r,lvilize public
opinion...and) worked out with newspapermen a
voluntary censorship that kept the public reason-
ably well informed while safe-guarding sensitive
intormation....The C?I stressed two major points.
One argued, as Wilson did, that the United States
was aghting only tor freedom acid democracy. The
other maintained that the Germans were all Huns, dia-
bolic creatures perpetrating atrocities in an effort
to conquer the world for their lust and greed....
They hinted that German spies had an ear to every
walt....They implied that all dissent was un-
patriotic and that pacifists and, socialists read
hidden sympathies for the enemy.bS

This was more than Katherine could stomach. Her own experiences

with the large German population in Madison testified to the

nonsense that the hysteria of the times produced. Katherine,

used to following her own-inner voice about the conduct of her
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Icholar3to course, oltsr.andin3, she

wi,h the 4he.it 'ncnors, ?ht $3ta

And n nor an In 'Chia was not onli

In honor A "firat" for the 7Iniversity oE Wisconsin's

anglish Oepartment which had never before awarded a graduate

scholarship to a woman. "But I let it go." Why? Because

she was tn a turmoil about her immediate future, especially

about her engagement to a young man who was fighting the war

in France. It was a question of marriage or a career. It

could not be both.

Although she had a firm commitment to peace, nevertheless

those who served in the war were less abstract, and when

personally known, she felt a human commitment to them as well:

Paul Taylor was among the soldiers about to be shipped to

France. He had been an outstanding student of economics at

the University of Wisconsin, known for its economics Depart.

rent. ':1.s was in his senior year, and he was in love with

'.atherins, reared in a romantic era, knowing that

ha may sot come back alive, agreed to the engagement. It

wasn't that she didn't want to marry him; she had led a

sheltered life and was inexperienced in relationships with

young men her own age. At the same time she was a romantic,

and here was a brave young man, about to go off to the war,

perhaps never to return....It would be too cruel to refuse to

promise to wait, and so fine to send him off with a-joy to
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uln 1;i3 r;eturn, if 112 .returns. Paul came

It )een rts, bu3inass. :4.2 was wounded to

atalu T'Iterry; 1.3ssinl ';Ild injured his lun3s ;Ind necessitated

i car,:!fu1 c171.c.e of cllmat. :-.3vertheless t: ,,,as a sparkling

:lomeco7ainii wtth a speech about the 4ar at a University Convo-

cation.

Katherine was being graduated, and she still was in

a state of indecision. There was the scholarship, but more

compelling was the need for time to think. She had a college

friend in New York, and Paul accepted her request for more

time.

For a newly graduated female English major, job oppor-

tilnities were restricted. The Head of the English Department

thought she might be able to become an editor at one of the

New York publishing houses. 3ut that led to becoming a

writer and she didn't want to become a writer. She wrote well- -

during her career she has written several books, many articles,

and has been invited to write chapters in books related to

her field--hut she didn't want to write as a career.

Eventually she worked in the :-?eery Street Settlement

.:!ouse, a highly acceptable occupation for a well bred, educated

young lady. Today, in the seventies, we take a condescending

attitude towards the Lady 3ountiful who performs acts of

charity among the poor, and then returns to her comfortable

home, satisfied that she has lent her efforts to lifting up

those who are beneath her. But we need to remind ourselves

that at that time there were no government subsidies, for the
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wor p:ograms were s2onsored by prtvata ohilanthroposts.7°

Practically the only resources that "people without"

had to turn to were those that were sectarian groups that

sive temporary care to the newly arrived immigrants. A

oe3inning of iovernment subsidy for the poor occurred in 19(5

when the paw York City 3aalth Deoartment inaugurated a program

of complete physical examinations for school children. 71

settlement Houses addressed themselves to the social and

intellectual life of the poor, mainly the immigrant poor, and

astablished libraries, playgrounds, kindergartens, and held

classes in a wide variety of subjects. 72 And this was where

any young An?,lo-Saxon ladies nut forth their efforts. The

omen's magazines of the day such as Ladies Home Journal,

'dome Comoanion and Good Housekeeping placed their

aroines in settlement housessomething like an early version

IESTA--and there they mat wealthy male settlement house

workers, married and lived happiv ever afcr. Never did they

in love with someone from the neighborhood, for instance,

an Italian, Russian or Polish immigrant. The immigrants in

the magazine stories served to provide a colorful background

to an emerging romance, or to give a sinister tinge to the

suspicion of law-breaking. Actually, the experience was deeply

satisfying, their settlement house experiences awakened

43



.).00svlt to 'Iarsh social :valities Chat

j.aco.r1,::r1.7.1d ihto their own ber.:eption of reality

):": the thav livad.73

'e,r!nt, primary reason for Katherine's stay

in New Zor'.: !.as CO coma CO 1 decision. ?rtul had no inkling

them *as doubt in his fiancee's mind, and Mother White.

side was anxious for a wedding. In spite of firs. '411iteside's

enlightenment, she was a part of her times, a romantic, and

Paul was a very eligible bachelor. She wanted to see Katherine

safely married.

The decision was that a promise must be kept, and he

was, after all, a fine person, kind, industrious, and had

been accepted for graduate work and a teaching position

in the Economics Department of the University of California,

in Berkeley. California was chosen because of the weakened

condition of Paul's lungs; the climate was considered beneficial.

After the honeymoon, three people moved to California:

::atherine, Paul, and 9aul's widowed mother. ?aul and his

mother ware very close; his Eather died when Paul was seven

.aars old. Now, he was a devoted on and his :nother looked

after him carefully, and although she did not live with the

young couple, she exerted a strong influence over their lives

and conduct.

For Katherine, being married was an extraordinary

change in the structure of her life. At college she enjoyed

being at the hub of many timely and stimulating activities,

but during their first year of marriage she felt isolated,
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ble, ;:is a lovin parson to ais cibcicv, 43 atherine

:rAs k...o '1st's, but they did not become a combination that could

5a attuned, each to the other's music.

?here was the house to be cared for, and Katherine

knew that it should be shining and immaculate, just like the

home she knew as a ;roaring child. 3ut in her oarent's

home all this was taken care of by servants, and Katherine

never learned how. It occurred to her that she might take a

few courses, but Paul's mother was dubious of this, she said,

"Oh then you would be too tired to get Paul's dinner when

you came home." "And I took it seriously...it was the ethos. "74

She was mystified at her unhappiness, as so many women

were, for so many years. One is usually a part of one's time.

There are very few who can step out of the ethos of their

day, Loo':: a')ouc and then decide upon a course of action.

Y,atharine, Like the rest of la3 acted within the expectatton5

her c? 3s and culture. S'.1e noticed, about her husband, "I

chink he was terribly tied to mother. Ae had sort of

taken his father's place." "We had a kind, polite, pleasant

comradship, but I really didn't have any idea of what a close

comradship with a man was." But in her past experience,

she had been a joiner and an organizer. Women's clubs were
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1-)i.cove,1 " as, .:.or instance,

:!or veter;Ins -:;ho

woun. 4orld .:ach wound serviceman

) Ilohth :)15 for his ',pit a. VA 30 the

71irty-..:r;' decided to come a ctu'.). There were also

Aculty crtrti2s for the ).r.illiant teaching assistant and the

.amen were very kind to the young bride. And, most influential

'4A3 the Co lle-2;e Women's Club which eventually became a branch

the American Association of University Women.

After two years of a pale marriage a very vivid expert-

..:nce occurred with the birth of the first child, a little girl.

:catherine describes it as "A tremendous experience, an illuAna-

tion that made me realize I never knew what love was before.

Like a great infinite beauty and infinite joy. When this little

')aby came and when it was put into my arms, a perfect tittle .

creature, her little forehead, her little hands, her little

Ups, these '.erfect little crescents... this was the supreme

e::oarience t'd ever had yet. 3eing married w-as nothing....

t had was going into guiding this littla child.
'7

was ln lrchetyne expari2nce for me."
r)

And so, a :laaningtul life, one with joy and purposa

resumed itself. True to her resolution, the new mother began

by engaging the most competent pediatrician she could find,

an over-zealous behaviorist of the John Watson School of

thought. (See Section I). "I took literally the teachings

of a very strict, severe, Xngl.ish spinster pediatrician who

adhered to the behaviorist point of view....You mustn't

kiss the baby, you must feed her on the moment, no sooner and
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itch had to ,7io what's rigl

0/7
7:or the D:1)y, no maz..:er .,41at I: cost me.- ;ere were mits

to prevent thumb sucking; the baby was strapped down so she

wouldn't :;et up after nap etc. The result of all this may

oe related to the fact that this child had more anxieties tnan

tne other two.

Perhaps the most basic need that Katherine Whiteside Taylor

was aware of in those early years of marriage and parenthood,

was a need for adult companionship. in her book, Parents and

Children Learn Together, Katherine may have been talking about

herself when she says,

Feelings of loneliness and of wasting time and talent
are particuiariy acute today because most young women
have come from situations where classmates or co-workers
provided considerable a&Alt companionship and appreci-
ation. Une woman expressed her frustration in the
following words: "Thking care of my children takes
all my time and strangth--but not all my mind. Every
morning when I 2our the dishwater down the drain, I

feel my t i.tie going down the drain, too! I know in
my mind rearing children is the most important thing
one can do, but I've gotten so I can't feel it any
more. r ;lave no aptitude for training forlit. I've
lost all sense of si:nificance in my Itfe.'3

Could a highly intelligent English liaior, graduated with honors,

cope? Turn to her husband? Not really, Katherine Whiteside

Taylor, points out that,

It is not suprising if a young wife after a day
of feeling lonely and inadequate,, shows her resent-
ment by saying eo her husband, who may also be
weary from a day of heavy work, "I'm just as tired
as you are, and I still have to get dinner and put
the children to bed, while all you have to do is
stretch out in that chair." Her husband may in
turn resent her lack of sympathy for his need for
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!:Irole;;h t.1'2 com2eL:Ltive worixin':i world; ha ':MY

[Cols-: 1 lecondlry ;.)agent left ,71..ttof the
in ;,',13 lives. //

))5: -ts t.11 19-. 111,1 it ti.ne it was noAsibla

1.tto.:nAtivl t,71 lousekeelin'z for young mothers.

C.'. 'oale six sha su.!;;ests Chit "ioe you.ng mothers turn to

outside jobs and regain a sense of adeckuacy and significance

and reestablish some contact with their contemporaries more

than for economic x!vanta.ge." 3ut she considers a job to be

more than a therapy, she thinks of outside work as part of a

woman's fulfillment in her society:

There is a great need for more part-time
jobs to give mothers better opportunity to combine
contributing in the outside world with family
responsibilities, and it is significant that uni-
versities are providing courses training women for
outside work and Cpat employers are beginning to
cooperate as well."

If, in Katherine's mind, this had been possible in the

twenties, the course of the cooperative nursery school might

have leen somewhat different; perhaps not, because gatherine

did not want to leave her children. She wanted very much to

be involved in their education and to Understand their develop-

mental sta2,7es. To that end she initiated the formation of

the Child Study section of the :East Say :ranch of the American

Association of University Women. Through her contacts at the

University and the kind of studying this encouraged her to do,

she became "a sort of specialist in Child Development," and

was chairman of the group. The group studied for two years

in the field of Child Development. 'They met once a month with

a speaker who also acted as a resource person.
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,?in more WA3 tilrt no ton of COOperl-

,c'hopl. The a7:3: co-op in the ::hited States tied

een schrt2cd by a :4rouP o 12 E,Iculty wives az the University

Chich7,o.31 They received professional guidance from the

University, and carried on the school under a trained teacher.

chat tta for themselves, in many cases to en;age in Red Cross

work for the war that had begun. 32 After a few years, the

7.:niversity of Chicago took the school over so that it was no

longer a cooperative.

The Sarkeley women also learned of the Institute for

the Coordination of Women's Interests at Smith College, formed

for the express purpose of providing uninterrupted periods of

free time for mothers. A second reason in the minds of the

qxoup was to find out whether it was possible

to establish such an enterprise without the help of a eoundation.

They Zeit, 'tat, in genera t, a ;;roux of trained women to any

-'then Local_ity ,tovad not exoect to r,.,ceivl funds from an

nsti':utt.on; that th school must c1/2e resuLt cE a

cooperative effort on the part of the parents themselves. The

plan was to ?ceep records of the organization and costs of the

school so that other groups wanting to launch a similar

enterprise would have some information available.
33 Still

another cooperative nursery school known to the Berkeley

group was that started a% Cambridge for women in the Harvard
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was seriously le..:/n3

.;Ins for their own school, th'.2 provious efforts in other parts

tha countr- had been abAndoned or taken over by the universities,

,lnd changed into another kind oE school, so there were no co-

D2arativa schools the woman could visit. However, professional

parsons with experience in Child Development were available.

Among these were Cr. Edna ;3aitey from the University oE

Caltfornia ;:ducation Department, a pioneer in presenting

Child Development as a serious study. At that time, in 1923,

the'Universtty oE California was starting the Institute of

Child Welfare. The University President was ?resident Caaibell

who "could not understand studyinr; children, but he could under-

stand welfare."' (32e Table 1, page 14, For the comparitive-

: lar32 !-)ronorcion of ,.a.;azine articles concerned with child

;:31.1lara.) naw test Lute in whic'n 12ir. 3ailay worked

Zor oE Eor t.'ne 3tudy of children.

2e: 3 e :.:liver.3ity CaLiJornia were Dr. Ya-.:v

c.ter Jones and Dr. Ritter who was doing research on children's

responses to various materials such as sea shells, and Dr. Herbert

Stolz who was interested in the development of people and

their ability to help themselves. He,believed with Dewey that

one learns most by doing and he felt that this was a Eine

opportunity for a group of women to learn by doing. A few

years later, in his forward in a pamphlet about the activities
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..3..eley women's --rro'ao .lade elaborate plans for

nursery school to h' called e Children's Community. The

premises uPon which the Children's Community was based were

as follows:

1. A group program added greatly to the children's
social development.

2. .lothers needed time to themselves, in Katherine
/Ihiteside Taylor's case she wanted to write.

3. 3y acting as a group, the mothers could provide
more for their children than could acting alone.

4. The mothers keenly felt the lack of a community. "We
wanted to recapture in our modern times some of the
values that we thought there had been in-the villages
in earlier days, of the close neighborliness and so
forth, and we did it. We did it indeed. We became
vary close, twenty families in that first group....
It was a push toward communal Living, really. "37

After two years of study the group,was ready to start their

school, and during these two years the point of view of the

shitted markedly from the Watsonien aonroach to Dewey's

.1-rIrning..: by chain g.

Initial funds for the new nursery school, the Children's

Community, were obtained from the Scripps Foundation and the

Institute of Child Welfare through Dr. Edna Bailey. The

originial staff consisted of a trained supervisor, Miss Helen

Pennock, who had been trained at the Ruggles Institute in

Cambridge. Her salary was $200 a month. Katherine Whiteside
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;5 A '.7ton.:h. ,addit'on resr)onstbiliies,
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are also t7') :hree '!och-!-:-Sue,,rv43or

a nont, a cook lt 'J,43 a ,onth and n i.,,j.tor who was ?lid

.35* a moat... cast WrIs ?er ne total

:..:sense for onerating the school during the first year was

,213.49. supPort 7..:1.3 decreased during the second

:ear so that the paid supervisor could no longer be paid; the

pthers were on their own. Eventually by about the fourth

y.r2hr the school became entirety self-supporting. Financial

responsibilities became better defined as the zroup became

pre experienced. Tuition was required to be paid even

thoush children were absent; the mothers had to pay for

!Ibstitutes ,:her. they were unable to work at the school; and

of ;310 ,er year was assessed tor re:::istration. 33

Once z:1-'e launching of the school was assured, the initial

:_rdLe. was t3 find a suitable site in 3erkeley, which had

then beco-ne -.cite urbanized. A remnant of 3erkeley's

r-,ing days '.;1.3 found in a :!.11t-:-acre parcel f Land that

,ncLuded an abandoned farm :louse and barn. The property

tended from the 1100 block on Walnut Street to Shattuck Avenue;

Lt- belonged to two school teachers who were interested in

tIle project and rented it to the parents for $40 a month.

True to the experience of most schools which want to operate

in residential neighborhoods, the next door neighbor, a woman
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let oth2r .'others out of it ?'P 3!13 ..ras won over, thou: h

for evencuallF, 30 neighbors, includin;!, the ,Ibjector,

signed a oetition requestin3 the City Council to permit the

school to open. 39

The daily schedule was similar to a traditional nursery

school's allocation of blocks of time for free play indoors

and out, but the length of the day extended beyond what is

customary in the cooperative nursery school today. The children

stayed for lunch and a nap and returned home at 4 PM, During

the second year, the parents decided that a nap at nursery ,

school was unnecessary, and so the children. went home after

lunch, at about 1 ?Yr Special arrangements were made for those

wllose mothers had full time employment and needed to stay all.

aft,,.rnoon.93

Katherine Taylor was rather pleased with her efforts in

zhe nutrition program. She studied nutrition in college and

anned the .anus. At the end of the first year, the youngsters

2nrolLed in the Children's Community had gained, on the average,

two pounds more than the children at the Institute of Child

Welfare which was run by the University. "Because welave them

rzood nutrition, agood dinner, the others gave them a little

lettuce leaf, or something of that sort. Mothers are interested

in feeding their children."91 ThiS was a significant. achievement
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year oZ 1 lnd twe.hs:y or:inars Lo.

..nother Eor an o.r.':ir'a day, once a

di.2ctor, the siparvisor, and tre cook in turn.

The first year was difficult, with inexperienced 7tothers

4-.11 A supervisor whose previous eKperience did not include a

cooperative schoo. The moment of truth came when mothers

;U:h fantasied rheas about curriculum and child management

ltempted to put those ideas into practice. There were many

such moments of truth thrashed out at parent meetings and

:onsistent policies needed to be agreed upon. The shakedown

crutse was a stormy one, some mothers left the school, others

:.::.1.11.ned and adjusted .finances, schedules and curriculum. 3y

second yea:: they were over the hump, a shorter day had

instituted, and the school was on its way to becoming

i1.%supportin.7.

As new -:nothars joinad they were resuirad to spend three

observin Iroup beEora assisting with the children.

During; the Eirst two days they fill in blanks designed
to give perspective on groups of children and methods
of handling them. They also write out what they would
do in typical problem situations. On the third day
they participate in a discussion led by the chairman of
parent education and receive sets of routine suggestions.
and are permitted to fill in the behavior record of an
individtial child, including a minute hand record of the
exact time itr;Ook the child to do one or more necessary
routine acts.').)

54



\ -1-cord:1 .4=1/71 ka/t

currant

7:enties. trainin,4

tli v1r.! :.ch in the air, lnd healtn and nucrition was a

ilrioug ionorn. Charts r:or each child dealt with bowel

movement.; lnA wet pants, "involuntary urination"; the child's

appetite WAS charted, including "food eaten" and "food returned".

is cryinl was charted, and his social adjustment r:o other

children, whether he played near or with other_ children. Also

a separate 'behavior record was kept for each child. The

:te,:ns included: "Tension", "Assertiveness", "Self-Reliance",

"Cooperation in tne Regime" language articulation and verbali-

zation. The physical development of each child was recorded

and his social conflicts and resolutions were chartered.

it is interesting to note that the careful charts connote

a rigid behavioristic approach, but in actual practice the

atmosphere and teaching style was humanistic and flexible.

This may ba a reflection of a transitory chase dUring the

L'wenties and thirties in the direction of a more child -

oriented and child-Initiated educational approach during the

preschool years. The emphasis was on the child's personality

and social development. To what degree was he open to the

nursery school experience? To what degree did he avail

himself of the materials and activities? Did he play with

other children? How many? Was he a loner? Did he inter-

act cooperatively? Did he seem to enjoy coming to nursery

school? Was he able to make a comfortable separation from
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,urrtzulum tt3al.4 bait 1.1scrtbed as htviry

scron;7 LnE%lanc.ad )y :'!ontssot-t, .J2way and Freud.

1..
'tL ; curriculum is 3t1LL to p'.:Actice today in what Are known

is "traditional" nursery schools, or "child development"

nursery schooLS. It drew inspiration from Montessori, Dewey,

3,.1se.1.1., Freud and the progressive school movement. It saw

the school's task as one of creating an environment in which

zf:a child would develop according to his inner timetable,

development which woula progress at an orderly rate, unless

the child became handicapped by unresolved inner conflicts.

1.t was the adults' responsibility to create an environment

and an emotional climate that was conducive to emotional growth.

"Feelings are facts" later came to be the slogan in many

scllools. The stress at the ehtldren's Community was an

aeceptance of emotional expression with a constructive

(2ftannelling of aggressive energy. Once the child became

disencumbered of ftis fears, angers, and anxieties his energies

w.:3-c-.2 released to benefit fully from the planned curriculum.

The parents at the Children's Community were not greatly

concerned about later academic achievement. Of course, they

wanted their children to do well in the public schools, but

as upper middle class families with ties to the University,

they naturally assumed that their children were quite capable

of managing in the public schools. Children's Community parents

became oriented toward the Progressive School movement and

Excused more on the creative process in the program; the arts
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not L7Aposed 1.toon

via,,la)11 . 1. -ipacific

nor there 1 !'3,.4 .>round

.Ad.c. 13 the -1.11:1: ,r1 pa par, tryinl to remember

.:%13h 'olck ,containar ::orrasoonding wi:h

thl dolor "Ta3 housek371.n3 aria was another essential

nArt of t'il3 7)ro3ram for dramatic play useful in developtn3

an understandina of basic male-female tradittonal roles, and

playtn out concerns and anxieties about one's own status

In the families. Materials such as blocks were rather open

so that the child could creaCe his own structures in his

own way, with the adult as a resource person but not as

cne who imposed rules about what anything was supposed to Look

Like. It was always the process -ather than the product

that was important. The finished structure or picture was

never important, nor was the accumulation of academic knowledge

considered as important as the development of attitudes of

curiosity and enjoyment of the experienCes that the scnool

lad to offer.

At that time, the keen interest in cusenitive development

',13 not present. In fact, the parents were cautioned against

7ressuring their children in intellectual experiences, lest

they make their children anxious or rebellious toward academic

casks. Piaget of course was investigating intellectual growth

during the twenties, and his findings would have supported a

play curriculum, but he was almost unknown, and considered

unimportant by most educational psychologists in the United States.
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11,no3t !.!nrecolnizad Ear man' y:lar3. It's tot that cooner-

nu:ser7 Ichaol oarancs were anti-intellectual, on the

,ntriry, they hi7hly ud itcmzhed ',r ac

t7)ortance to the edlacational leAd:.,rs of that 2Z3. 3ut

intellectual leaders, psychoanalytical teachings were

very influential, and created many anxieties in parents.

-,:arents saw potential neuroses at every turn. It was almost

a backlash following the Watsonian behaviorism. They worried

that pressures for social conformity might create serious

resentments, guilt feelings, hostilities and anxieties

that would handicap their children in later Life. They

worritA about oedipal and sibling conflicts, and they saw

the nursery school as an arena for the resolution of these

conflicts, so that by the time the child entered the public

school, his c,Apacities could be released and he could attend

t) the acadant,.: tasks at hand.

The 7others who were involved in this first cooperative

n,:rsery school, Ind the mothers in future cooperative nursery

schools 7-lay not have t.aat i:C12:7 were in a critical

period of their own lives. As young married parents in good

health and free of serious financial worries, in an uoper

social class, they were being told by all the news media that

they should feel fulfilled and happy. But they shared with

Katherine Whiteside Taylor, a profound malaise. They were

lonely in their nuclear families, unsure of themselves as they
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"3ciehttacaily"

CJ wls tha vry vest way, wh;.te

i..1;:fereu as tAey watched tIleir children's

:;rin3s. The not:lars ware Intelletually stultified,

%li.ssin3 the stimulation they were accustomed to during their

own years of classroom education. They overburdoeed their

husbands by attamnting to receive from'them all of the satis-

factions from which they felt shut off, and usually at the

wrong times of the day, in the morning when he had to rush off

to work, or in the evenings when his energies were exhausted

from having scent the day interacting and being stimulated by

his colleues.

Classes and discussion groups for mothers were an ideal .

solution. In the clubs that :Catharine Taylor organized out

of her own needs, mothers with the vary same frustrations

found the adult companLonship and intellectual stimulation

which they craved. They found satisfaction in a socially

aentable fashion. They had a purpose, a goal, and they were

;rowing white maintainin their traditional nurturing 1'o Le.

they had a sense of participating in the mainstream, more than

that, they felt themselves to be in the forefront of educational

thought. In organizing a cooperative school they recognized

themselves as pioneers in new educational philosophy, one

in which they as parents fully participated in their children's
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1.h....itration and :omounLty r3lition5.

12 topolrAtiv3 ;r1w. z:Athartna 'AhLt3iia ''marl Jr

tha 1dran's 3Qmmuntty then aer 33cond child was Oorn,

)ut by then tae .,3roup was self-suonorting; hld shown

laarselE to )a a loader in he best sense oE the word. The

row) it311E had Assumed the laadership rola. 3,1 1930 a

second oarenc cooperative, the 3erkeley :sills school had

Oagun. 3oth schools, the Children's Community and the 3erkeley

"Aills school are still flourishing today and are considered

model cooperative nursery schools.

fha Parent Co01 oVement

Whether the parent co-op movement is dated from 1916

with t:ha start of the University of Chicago parent cooperative

nursery school, or 1g27, the opening oE the Children's Community

ts chosen to designate the beTO.nning of a new trend in preschool

aiucation, reasons that 7:any oarents ',Ulfe today for enrolling

a child in a co-oo are various: .11, location 13 convenient,

',:he tuition is lass than that of a private school, a car pool

can be arranged, and for some, they are interested in learning

more about child rearing or are intrigued with the notion of

a schcol that is cooperatively run by parents and teacher.

Many who enroll befOre they have a grisp of the cooperative

nursery within a few months may discover that they are deeply

involved in the school's activities. For some, it has become

60



1.:21:1j13

37) ,iecisioni about

euca,:i.on 'latch ?attern t7.1

*/(13:" ':111ne3s clevelops among r:.:12

Fri..Ind,s1,73 1.re formed; the :;hell of the

nuclear family I. craced utd a more related existence emerges.

there L3 recurring argument to the effect that parent

000perative nursery schools suffer from being run by onli a

single professional, the remainder of the staff being amateurs.

'iowever, t'n non-Professional status of the staff is more than

offset by the benefits children experience in having their

mothers' new insights, and attitudes which soread to

their some lives and create a consistency in their living

patterns. In schools run by professionals only, with no

parent participation at all, the counter-coliplaint arises

that the shbol does one thing and the home does another.

kccomplishmants at school are often undone at home, and

although the professional school par-sonnel doesn't like ro

acImit it, t'ne roverse also cakas nlaca. T.:a:lc:as of a successful

program 1172 7)Arint,; ta! 11r_ 21Pary asoact

oiannin3 and 17.10 lamant1tIon. Lt is no accident that

lead Start :las a strofts, -parent co=onant that 3oas well beyond

"rubber - stamp" quietly aquiescent ?arent groups.

3esides arguments or speculation about value of a parent

cooperative nursery school, there is 'the hard evidence of the

success and growth of the cooperative nursery school movement.

?Catherine Whiteside Taylor alone initiated schools in Long 3each,
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'..iy,flent hes ..)rend to nnda in

.mad ',!ontr2,11. .r.1 over 2)0 ?',roups

;roups nnv-A s'Irun:4 uo in London,

is i',.1,70ss1.OL,) co know how 7,11n7, ,7.!none rative

rsexy 3,2'.1.71 there are in the f7nited i:ates and Canadn; they

spring uo undiscovered 'oy other already established

pups. In 1935 the Parent Cooperative ?reschools International

.!ittmated that there were over 1300.
96

An essential element in the rapid growth of the parent

cooperative is pointed out by Katherine Whiteside Taylor when

she says that, "Their 'success has not depended upon the continu-

ance of the same leadership over a period of years, but rather

upon the continual development of new leaders, often with

,continuing and vigorous growth when the pioneering and succe.d7

officers go on to other activities and ilew ones take

their places. "97 The movement has a life of its own, and as

it fulfills co71,3elling needs for parents and children it grows.

As the Tovement grew, the cooperative spirit grew

hyond the activities of oarents within each individual school.

'.groups began to ;et in touch with each other, to exchange

Eiprmation arvi experiences. Local counciLs were formed, first

to 1944 in Silver Spring, Maryland; then in 1945, Seattle and

3ritish Columbia; California formed a council in 1948, and

so it grew, like the schools themselves. 98

The first tangible evidence of 'a national organization

was a newsletter, Parent Cooperative Preschools of America,

with 300 subscribers at the start, and edited by Katherine

Whiteside Taylor. The newsletter was an excellent source of
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.rov:.imJnt 1 orL,Aartl.! 2'.1man novn-Int.

And on AUV.15 22 and 23,

) ac CoL1-:,,A1 TJachars Co ! The N,aw th,e

A:.,Arican oE ?arent 2oo2eratives was formed. In 1964

Coo7,erat1 ;la Preschools of America changed its name to

?acont C000rative Preschools International and in 1970, the

n.:!wsletter nchleved the status of a journal.
99

Th.?. Whiteside Taylor Centre
for

Cooperative i:ducation

The Canadian ties are strong, and the Katherine Whiteside

Taylor Centre for Cooperative 3ducation in 3aie d'Urfe,

Quebec is symPoLic of the close association the parent

cooperatives in the two nations Feel for ,ach other. The ideas

E.)1.- the center and he nerson whose sustained energy was in-

d:spansabla throushout its construction, who has sparked the

3nhusiasm 'accessary for it financial and community support

Ls .Setty Jordan, at oresident of the Quebec Council of Parent

-2articination ?r. Schools Jtrld president of the Katherine

'Iiiteside Taylor Centre Board of Directors. The architect,

Irene Steffen was a co-op mother. It is a jewel of a building

on two arpents 00
, of land on Lake St. Louis, donated by

George E. Fritz, a local resident. The town of Baia d'Urfe

avreed to provide maintenance in return for housing its Library,

Arts and Crafts Center, and office -space for the Victorian

Order of Nurses. A nurse from the Order is available and keeps
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wor, activities .witlable for the entire community.

The .-0.:1 was in coo.oh with !;athertne ';lattoside Taylor

troughout oJy.13truction oE the ,hiteside faylor ,Ientra. At

!L'13 dedication of the buildin,.1, her remarks included the

sontence, "There is no other Institution of learning that could

mlke me Elel so honored, so deeply and humbly moved in having

it named as 'Codchild'."
102 The design of the building

a:0,bodies the cooperative philosophy, an interdependence of

?arts chat 7.1,tke a unified whole. It is a spiral design

%iith a central, almost floating, staircase that leads to an

o'oservation room overlooking all of the classrooms. The

entrance level houses the library and offices; a short curving

rJmo goes to the classrooms that are at the outer perimeter

the building, each with a level entrance to the yard.

There are two nursery classrooms for twenty children in each;

11.th two 2art-time classes a day, a total of eighty children

;Ire served. There is also - day nursery classroom that serves

15 childr2n 7.)er iay. At th,e center of the level that houses

classrooms there is the kitchen, neat and cozy. Than there

are the Arts and Crafts and pottery rooms, and an all-purpose

auditorium gymnasium, large enough to seat 175 persons.
103
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A word about 3etty Jordan, President and Administrative

Director of the Quebec Council of Parent Participation Pre-

schools: Her style is similar to Katherine 'ethiteside Taylor's.

She inspires, initiates, organizes, but always, she plans

to have members of the co-op take over the leadership, and

assume more and more responsibility, as she gradually withdraws;

at the noint when a project is able to function and flourish

without her, she goer on to something else. She came as a

cooperating parent and has said that she received so much it

seemed the most natural thing in the world to return the gift .

and allow the cycle of receiving and giving repeat itself with

other narants, beyond the classroom, into the commuDity, and

beyond that. 106
At this writing, 3etty Jordan has begun her

;graduate work in Environmental Studies. She writes

My work and learning in environmental studies has
made ma acutely aware of the seriousness of environ-
mental problems within the natural., social, political
worlds and I have been reinforced in the direction of
documenting and evaluating programs of cooperation
(everything from farming to .co-op nursery groups) with
the goal of presenting principles of cooperation as
one of the answers to solving evironmental problems.
This decision will no doubt direct my course for a
good number of years. However t am relieved and
satisfied that I have found a road; rather than
tackling something different I am only extending what
I have already experienced. It's as if I have come
full cirlce appro4eging the cooperative philosophy
from a new angle.0-'

Her resignation from the Quebec Council will be effective
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,1:lerin- W:ai!:aside 'i:avlor 'acs r.a:Ilatned an active par:ici

rtn:: in th2 cooperative nursery school movITen: and has ,Irittan

two books related to it; Parent Cooperative Nursery Schools'

and Pa-L.ents and Children Learn Together. 107 Another book
)

uo Adollscents Need ?arents? 103
was also her doctoral dissertation.

She has launched nursery schools and taught and given lectures

throughout the United States, Canada, New Zealand, England

and other parts of the T.uropean continent. Her courses on

personal development are related to Martin 3uber's philosophy,

Yoga contemplation and Jungian thought. She is at this time

a practicing psychotherapist in San Francisco.

1:ntherine Whiteside Taylor's work goes well beyond the

span of her own life and the lives of those she touches. She

sets the ripples in motion and they move in wider and wider

arcs.
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APPENDIX

TIITESIDE TAYLOR CENTRE
FOR

COOPERATIVE EDUCATION

3uilding Description

A. *9-G 2 Nursery Classrooms
10-G 1 Day Nursery Classroom

Coatrooms, Lavatories--one each for each classroom
12-G Kitchen
7-G Isolation Room with Lavatory

14-G Indoor gross play area
20-G Outdoor gross play area

3. 12-S Observation area for each classroom
8-G Teaching Classroom
13-S Staff Lounge

5-G
4-G
19-G
14-G

13, 17, 13-S
17-G
15-G
13-C
15-G

Administration Offices
General Office and Reception Area
Public Coatrooms and Laatory
Meeting Aall for Parents
3aie d'Urfe Library for Adults and Children
3aie d'Urfe Arts and Crafts Room
3aie d'Urfe Potters Club
V.O.N. Office
Necessary Mechanical and Electrical Space

- Numbers correspond to floor plans. G - Ground Floor Plan
. S Second Floor Plan

Description

A. Nursery Classroom: for class of 20 children (3 -,5 year

olds) two part-time classes per day, i.e., accomodation

for 80 children. Total area:. 1120 sq. feet. When the

area for the vestibule, coatroom and lavatory is
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excluded, the remaining area is 930 sq. feet which

more than meets the present minimum classroom standards

of this age group of 33-40 sq. feet 'er child.

The window area is 10 per cent of the floor area- -

again meeting standards. There are 300 cubic feet

of air per child go'verned by the amount of openable

window area which meets the standard 5 per cent of the

floor area.

Floor: Theilloor is at two levels- -the upper level

is used for big muscle play (750 sq. feet) and is

covered with a resilient rubber tile. This floor

surface was chosen in order to protect the children

from accidents and at the same time allow a hard

enough surface for large muscle activities such as

block-building. The room is divided from a lower level

by three big steps. This area (130 sq. feet) is

carpeted and attracts quiet activities such as story

telling, creative movement and science discussions.

A large sink is located in the classroom and is

accessible for children's activities. All floors in

these classrooms are heated by radiant heat.

Walls: Concrete block finished in attractive washable

colours. Plenty of space is'provided on the walls

for mounting&-of:1'displays.

Ceiling: btposed-cedar roc), deck and B.
.Ntkrec

ciatrooms: %,Eietv.).claisroom-.15.hak-an exit-and "entrance -which:'

opens directly-to2:the-fenCed4h ontdoorpIar4:areaDiredt.
rf ' -

'off theryeStihile in .6a Xoom,is,lOtate&44datrOOm
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chtidren zp chair on ne71Os.

,'. '3-)eciai built-in cubicles with place for

coa.=,, .300C3, and hats, i:',:.;%3, etc. Since the coatrcoi

i,; within the cLassroom, the amount of adult supervision

.:1-,e; is at a minimum.

Lavlories: %ach class is provided with a lavatory with

two toilets--once agin meeting the standards of one

toilet to every 15 children. All fixtures are at child

height and suitable for the children to use without

adult help. All partitions are at a four-foot height

once again facilitating adult supervision. There is a

double sink which is used not only for the regular

'hand washing-, etc., but doll bathing and toy boating!

Since the lavatory is within the classroom the children

have easy access to the facilities.

Special Features: All equipment within the classrooms

is moveable, thus allowing complete flexibility within

the pro3ramme. the main feature a5out these rooms is the

very'lilht airy atmosohere, yet intimate home-like

a?-7,alranc3. All materials used are warm yet washable.

Day Nursery Room: (15 full-time children-8 AM.- 6 PM)

All features are similar to the above ooms with

the exception of a special room off the cla sroom for

sleeping. Storage space is also provided II this room

for cots and other special day nursery nee s.
,

Kitchen: Used for preparation of hot lunches for full-

time students and snacks for part-time students. The
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L:, lti c.tssrooms.

).1r_.t.7,(1 ?Jon with 1V1r-OVV: ntS smalL room is !)art

of :ho 3enera1 office area and is to he used to isolate

a 3ik child from the rest of the children and for

social vi';its )7 the 3choll nurse or doctor.

Indoor Gross Play Area: The auditorium has been designed

with the thought in mind that on rainy days the children

will have a place to do big muscle play on specially

designed equipment.

Outdoor Gross Play Area: A playground has been designed

on the "Adventure Playground" theme. Polly Hill of

Ottawa was consulted with respect to the special features

of such a playground. There is free access to water

and sand. The grounds are contoured to allow hills for

climbing and sliding. There are two sections to the

playground, one immediately fenced-in area outside each

classroom and a larger area which is used by the public

as well.

Observation Area: A unique feature above the building

is an observation room which is located above the class-

rooms and affords an opportunity for observers to see

into all classrooms and the sleeping area. Observing is

done through one-way glass, thereby ensuring objective

viewing. This room is equipped with audio equipment

which brings the sounds and voices from the classroom

to the observers through the use of a system of micro-

phones and earphones. Off the observation area is a
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1J:lff And ;ro,los att2nd-

c)12rvati,n1 sa3stons.

F7ritur3s: Thera ii an admintstration

oficc:t for C13 QUEY:X COUNCIL OF 2ARENT PARTICIPATLUN

PaL::3J.iOOLS and ?ARENT COOPERATIVE ?RESCnOLS INTERNATIONAL

as 'Jell as those working directly with THE WHIT SIDE

TAYLCR CENTRE. There is a teaching classroom designed

for lecture groups of 30 to 60 people. A special feature

of this room is a one-way glass panel which affords eye-

level viewing of a nursery classroom.

The auditorium, with a capacity of 175 people, is used

for parent-teacher conferences, workshops and parent

meetings, as well as cornunity activities. In this room

there is a special projection booth equipped with a one-

way glass to allow for observation into the indoor gross

play area.

Located on the ;round floor are rooms for the 3AIE D'URFE

POTTMS, ARTS AND CRAFTS, an offide for the VICTORIAN

ORDS'R OF NURSES and public coatrooms and lavatories.

On the second Floor is the 3AIE D'URFE CNILDRZN AND ADULT

L:3R.vaIss,
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BEST COPY AVAILABLE

THE CHILDREN'S COMMUNITY

COST OF OPERATION

The total expenditures for operation of the 13erkeley Children's
Coinmunity during the first year amounted to $6,218.49. This
amount included the items: rent, maintenance and alterations,
equipment, supplies, food, staff salaries, and help. The cost per
child per month was $35.33,

Salary Scale

Trained Supervisor (first year only) ...... ....$200.00 per month
Director-mother . 75.00 per month
Mother-supervisors (two or three) 50.00 per month
Cook $45.00$50.00 per month
Janitor... 30.00 35.00 per month

Outside help was received to the amount of $350.00 per month.

The second year expenses decreased to $4,149.56, making an
average cost per child per month of $20.04. The monthly outside
assistance amounted to $125.00, less than half of that received the
first year.

The third year a total of 85,320.80 was expended for a nine and
a half months' year, but with the increased enrollment the cost per
child per month amounted to only $19.31. Outside assistance was
still $125.00 per month.

Financial Regulations

I. Registration fee is $10.00 a year, or $5.00 per term.
2. Tuition fee is $12.50 per month.
3. No refunds are made in case of absences.
4. Mothers unable to put in four hours per week, must pay

a substitute fee of $2.00 for each day missed, or make up
time lost on a day acceptable to the staff.

The mothers of the children enrolled in the Children's Com-
munity are the governing body when they sit in monthly meetings,
at which time problems are discussed, financial and governmental
regulations are agreed upon, and ratifications are made of all actions
taken by the Executive Board, which has been elected at the April
meeting.

ORGANIZATION



THE CHILDREN'S COMMUNITY

Food Record

Date Observer

Name of
Child

Food re-
turned "Second," Appetite

Lunch
begun

Lunch
ended

Tota :AN
time Remark,

Daily Chart
(From these charts a. semester record for each child is made up)

Dote Weather Appetite

i

Social I Toys
Contacts : Used

i

Other
Material a I

Awl-
uwary

Elio:intl.
lion

Crying
I

and 1 Social
Adjust -; Notes
menu, 1

.

I.

1 i

1

)

i
1

Elimination Report

IWeek beginning

Name Date

J Bowel Morements Irrination, Intoluntary

Time Taken as
Routine?

Ask to involuntary
go?

it steep Play deal-
limn



THE CHILDREN'S COMMUNITY

Behavior Record
(This to be Mil out by new mothers cn third oberVation day,

and by cooperating mothers during free moments of their service
days.)

Child Observer....

Period covered Date

Activity.

Very quiet; stands or sits
still much of the time. 1

Low tension, listless, slug.
gish. 1

Assertiveness
Easily dominated, never Assertive, selkonfidenti
hens back, little iniative. 1 2 3 4 5 bold, often bossy.

Self- Reliance

Hyperactive, constant
pressure of interests.

2 3 4 S High energy output.

Tension
Nervous, restless, high.

2 3 4 S strung.

Independent, resourceful,
Dependent on others, a competent in new situa
follower. I 2 3 4 S tions.

Social play
Avoids playing with
others. A spectator, or Engages readily in group
spends time in individual activity. Prefers social
play. 1 2 3 4 5 modes of play,

Cooperation in Regime
Negativistic, frequently
violates the "rules"; hard
to manage.

Cooperates readily, ac-
cepts suggestions, and

1 2 3 4 5 shows suitable initiative.

Language: Tendency to verbalize
Talkative, constantly
chatting with others, or

flat speaks, vehal re- giving monologs about
sponses difficult to elicit. 1 2 3 4 S own activity.

Language; Articulation
Speech is at the level of
"Lilly talk" slurring and
inaccurate.

No obvious defects in
speech forms; clear and

3 4 .3 confident enunciations.

Language: Structure
Adequate vocabulary

Frequent elision and con- and sentence structure;
fu,iun of parts of speech. 1 2 3 4 S good choke of ,cords.



THE CHILDREN ' S (-.1LINIT`i

Type of Play
(Note period covered when po!tsible.)

Time
COnsfrlirlia

(type (If
material used)

Big muscle
aciiiity

House
keeping 1 ma gin.al:e

--- .

_.......

. .

Social Adjustment
(Note period covered when possible.)

Play alone Play rear
others

Play with
others

Play co-
opera titely

LeaZers
in Play

. .

General Adjustment

Cry or whine
often Show temper took sober Look contented

RC

Okiortly i

hap)

Questions for Mothers
.

(To be filled in by new mothers. after their third obse;vationdaY
and presented at a conference with the parent-education chairman.

What do you think should be done in the following situations?
One child tries to take toy from another who had it first. ,

2. One child bits another without provocation.
3. Child refuses to come-when called.
4. Child objects to buttoning clothes.
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WHITESIDE TAYLOR CENTRE
for Cooperative Education
20551 Lakeshore Road
Bale d'Urfe, St. Anne de Bellevue 850
Quebec, Canada
Tel. 453-3291 Area Code 514

The Whiteside Taylor Centre for Cooperative
Education is owned by the Quebec Council of Parent Partici-
pation Preschools. It houses two model Nursery Schools, a
Day Care Centre, Auditorium, Kitchen, and an Observation
Tower with one-way glass windows and microphones into each
classroom. The building also holds the Baie d'Urfe Library,
Arts and Crafts Centre, and a Victorian Order of Nurses
office.

the Centre officially opened on June 17th, 1969,
and was namedin honour of Dr. Katherine Whiteside Taylor,
of California, a pioneer in the field of Cooperative
Education.
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